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Outline for Today and Goals of SIG
Though “the word is out” on disability studies in rhetoric and composition, we still need increased support to be successful as professors, adjunct faculty, staff, and students in tenure/research, teaching/pedagogy, and service capacities. To do this, we need to build self-sustaining communities within CCCC  and the happily burgeoning field of Disability Studies. (We’re a critical mass!)
1) Introduction to the SIG
from the proposal: “The Disability Studies SIG brings together scholars and teachers who have consistently demonstrated their interest in research and pedagogy at the intersection of disability studies and rhetoric/composition.” Goals:
· to create a physical and virtual “location” that identifies our scholarship and teaching

· for those proposing new courses

· for those preparing panels for conferences & research for publication
· for those on the job market and pursuing tenure

· for those constructing graduate-level reading lists

· for undergraduates just joining the field

· to support new scholars/students entering the field

· to create a community for ourselves

2) Research
a) bibliography

· “disability studies” in MLA = 327 entries

· “disability studies” and “rhetoric” in MLA = 31 entries (but there’s more!)
b) at CCCC
· CCCC 2003:  13 disability-oriented talks, plus a workshop
· CCCC 2004:  23 disability-oriented talks
· CCCC 2005:  34 disability-oriented talks, plus a workshop
· CCCC 2006:  30 disability-oriented talks, plus a workshop
· CCCC 2007:  33 disability-oriented talks, (workshop proposed)
c) disability studies/not disability studies

· “I am concerned with providing a coherent rationale for marking a border, setting off disability studies as a socio-political-cultural examination of disability from the interventionist approaches that characterize the dominant traditions in the study of disability” 
– Simi Linton, Claiming Disability (page 132)
3) Teaching & Pedagogy
a) there is not (yet!) a clearinghouse for pedagogical materials in our sub-field

· DISC is semi-functional (http://www.mith2.umd.edu/disc/)

· Disability Studies is no longer a part of the Georgetown American Studies Crossroads project (http://crossroads.georgetown.edu/) 
b) CFP for special section of DSQ: Disability in the Undergraduate Classroom
c) connections of disability and multi-modal pedagogy

d) writing center connections

4) Mentorship

a) too much advising falling on too few people

b) support needed for graduate and undergraduate students

c) support for those trying to access higher education

d) support needed for those moving through hiring and tenure

5) SIG Relationship to CDICC (Committee on Disability Issues in College Composition)

a) CDICC focuses on issues of access in CCCC

b) SIG expands on “charge #4” in ways that serve our communities and CCCC

6) Some Concrete Ideas for the SIG
	· listserv

· to register, go to https://lists.uchsc.edu/cgi-bin/wa?INDEX and click on “DS_RHET-COMP” in the alphabetical list

· then email DS_RHET-COMP@LISTS.UCHSC.EDU to post.


· build a website
· future website: (not yet up): http://clas.cudenver.edu/english/rhetoric-disability/ 
· syllabi & teaching materials

· our bios

· annotated bibliographies of our research

· offer mentorship and volunteer to be mentored
· blog?

· all designed to foster conversations about panels, special issues, collections, campus speakers, reviews, local access issues, and the like

· later: featured speaker at CCCC, conference
7) Leadership Plan

a) Chair, two-year cycle

b) advisory committee (Jay Dolmage, Margaret Price, Stephanie Kerschbaum)

8) So What Do You Think?

· what ideas sound best? 

· what’s missing?

· what do you bring to the mix?

Disability Studies SIG Proposal
The intersection of rhetoric/composition and disability studies continues to be a significant site of discussion and research. The number of panels presented on disability-related topics at CCCC continues to grow each year (more below); the positive policy decisions of CCCC have encouraged increased participation by those interested in disability; and related scholarship is flourishing, most recently with the publication of Disability and the Teaching of Writing (Bedford 2007). Further, discussions of universal design, inclusive teaching, and improved access are increasingly part of the pedagogical discourse on writing. Those involved in these activities and discussions are already active in CCCC, and a Disability Studies SIG will foster sustained conversations among an existing, but currently fragmented, group of continuing and new scholars.

The Disability Studies SIG will provide a place for discussion of upcoming scholarship and possible collaboration, of successful teaching practices, and of the ways work in disability studies informs all aspects of rhetoric/composition, including writing program administration. More practically, the SIG will foster informal networking, session planning, and mentoring between senior and junior scholars. Perhaps most importantly, the SIG will serve as a physical and rhetorical location for scholars who are beginning work in disability studies.

Those of us who have been doing work in rhetoric/composition and disability studies for the past decade are both pleased and challenged by the increase in such work over the past few years, particularly at the CCCC conference: We’re pleased by the increase of CCCC sessions that incorporate disability, but also challenged by the feat of sustaining and encouraging this growing community through informal hallway and email chats. A quick census of previous CCCC programs reveals that sessions adopting disability studies’ approaches are prominent, and that a SIG is needed and will be well attended. 

*CCCC 2003:  13 disability-oriented talks, plus a workshop

*CCCC 2004:  23 disability-oriented talks

*CCCC 2005:  34 disability-oriented talks, plus a workshop

*CCCC 2006:  30 disability-oriented talks, plus a workshop

*CCCC 2007:  33 disability-oriented talks, (workshop proposed)

(Note: This count does not include talks more clearly aligned with medical rhetoric or d/Deaf issues. For a full listing of talks at CCCC featuring disability studies perspectives, see http://tinyurl.com/2b37ot.)

Thirty-one scholars have already confirmed their interest in the Disability Studies SIG – a list of these interested participants is available at the website above (in lieu of posting names electronically). And so, rather than being a hopeful beginning to a new community, a Disability Studies SIG will bring together an already existing population that has consistently demonstrated their interest and dedication to disability studies scholarship and writing pedagogy in our field. 

Although some organizations with related interests already exist within CCCC, none serve the important function that the proposed SIG would. A Disability Studies SIG will allow the CDICC (Committee on Disability Issues on College Composition) to remain squarely focused on issues of policy and the achievement of specific tasks, as laid out in its charge. Related SIGs, such as the Deaf and HOH SIG, or the Medical Rhetoric SIG, would most likely have ties to the proposed SIG, but would not serve the same purpose. The proposed SIG will focus on issues of normalcy and disability in a variety of settings, rather than focusing more exclusively on medical settings or issues relevant to one type of disability. Lastly, while pre-conference disability workshops have been successful in past years, expecting a disability workshop to be accepted each year is unreasonable, and a Disability Studies SIG could accomplish much of the networking achieved in the previous workshops.

The Disability Studies SIG will be governed by a team of those working in the field, with two co-chairs (one to be elected every other year to maintain consistency). A website will be developed to support the activities of the SIG and will contain bibliographies, teaching ideas, and contact information. The first meeting of the SIG in New Orleans will be focused on networking, allocating work for the website, forming future panels, and deciding the course of later SIG meetings. It is expected that future meetings will be variously focused on issues of teaching, research, and writing program administration. In accordance with CCCC rules, the SIG will not be a place for more formal presentations and speakers; indeed, our goal is to have a place to meet that is not a panel.

While we hope to establish a lasting entity, the proposed SIG is also particularly well-suited to this year’s Call for Program Proposals. Charles Bazerman’s invitation to consider the “complex realities of contemporary society” and to “make and sustain this world as a more habitable place” are intimately connected to acknowledging and acting upon the critical role of disability in our teaching, scholarship, and administration. By having our inaugural meeting in New Orleans – a place where the changing nature of lived reality invites conversation of the role of bodies in our discipline – the Disability Studies SIG can provide opportunities for coalition-building that encourage sustained conversations of disability studies, both at CCCC and in the larger discipline.

Note: In terms of space, a simple room is needed. The chairs in the room would need to be move-able to accommodate wheelchair users, which is usually the case anyway. The meeting time would presumably be during the typical SIG session time (Thursday evening).

CDICC: Committee on Disability Issues (March 2009)

http://www.ncte.org/cccc/gov/committees/all/123764.htm?source=gs
Chair: Cynthia Lewiecki-Wilson, Miami University
The committee is charged with the following:
1. To work with the current CCCC Program Chair or his/her appointee to make the annual convention intellectually and physically accessible to persons with disabilities by
a. advising NCTE/CCCC on selection of interpreters.
b. advising NCTE staff and CCCC Program Chair in developing a statement in convention program encouraging participants to make their presentations as accessible as possible.
c. advising NCTE staff and local arrangements chair concerning physical access to the convention hotel(s) and meeting space(s).
d. advising NCTE staff regarding possibility of establishing a disabilities service desk in convention registration area and providing people knowledgeable in working with people with disabilities to be available at various events.
2. To draft a “Policy on Access and Full Inclusion for CCCC” document that would help educate CCCC members about the general professional and public difficulties facing people with disabilities.  Draft should be submitted to the Chair by October 1 for approval at the November meeting of the Executive Committee.  It would also address such issues as rights, responsibilities, access, accommodations, barriers, stigma, legal ramifications, and student attitudes. This policy could eventually be posted on the committee’s webpage (item 6 below) and made available in print form at the convention.
3. To consult with NCTE staff regarding employment policies and practices to ensure that they reflect NCTE’s commitment to access and inclusion.
4. To help develop and maintain a committee web site with curricular materials and bibliographies on disability studies.
a. Practical resources about teaching writing to students with disabilities.
b. Links to books about disabilities and writing.
c. A mentor-type column that addresses issues of disability.
d. Links to other appropriate disability-related websites.
5. To identify possible funding sources, e.g., publishers, individuals, corporations, for support of such proposed cost items as the hiring of an ADA-familiar academic consultant or disability awareness consultant to conduct workshops and for support of scholarships to the annual conference for members with disabilities.  Please consult with CCCC officers before seeking grants, as they often create legal obligations. 
6. To combine efforts with other NCTE/CCCC committees where possible to improve efficiency.
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A Policy on Disability in CCCC

http://www.ncte.org/cccc/resources/positions/126411.htm?source=gs 
Conference on College Composition and Communication
November 2006
[Submitted by the CCCC Committee on Disability Issues in College Composition and adopted by the CCCC Executive Committee on November 20, 2006.]
In accordance with the CCCC Mission Statement to promote the exchange of knowledge in our field, advocate “for language and literacy education,” “enhance the conditions for learning and teaching,” support “a wide range of research,” and promote professional development, this document describes both concepts and processes of a fully inclusive policy on disability in composition and rhetoric.
• CCCC recognizes that students, staff, and faculty on college campuses include people with a wide range of visible and invisible disabilities—cognitive, learning, emotional, psychological, and physical. 
• CCCC affirms that people with disabilities bring a valuable source of diversity to college composition classrooms, university communities, and to our professional organization. 
• CCCC understands that the participation of educators, staff, and students with disabilities requires fully inclusive environments. 
• CCCC acknowledges the important contributions disability studies makes to composition and rhetoric, to the promotion of access, to literacy studies, and to theories of difference, especially in its critique of “norms” and “normalcy.” The questions posed by disability studies ask us to rethink language, the body, the environment, identity, culture, power, and the nature of knowledge itself, enabling a meaningful engagement at multiple levels: bodily, personal, social, cultural, and political. 
• Recognizing that people with disabilities have been oppressed and continue to be relegated to the margins, we affirm the centrality of disability to the human experience and the value of disability as a critical lens.
“To enhance the conditions for learning and teaching”––Disability, Access, Inclusion, and Technology
We acknowledge the right of full inclusion for all members of society. Full inclusion for people with disabilities means moving beyond narrow conceptions of disability as a flaw, deficit, or a trait to be accommodated. At best, governmental legislation outlines minimum standards of accommodation for people with disabilities; full inclusion, however, requires going beyond the minimum standards. 
Educators should ensure that alternatives for those with disabilities are built into physical and intellectual spaces, rather than "added on" in ways that segregate and stigmatize those with disabilities. Making writing classrooms and curricula inclusive and accessible to those with disabilities means employing flexible and diverse approaches to the teaching of reading and writing to ensure pedagogical as well as physical access; using multiple teaching and learning formats; welcoming students with disabilities in course syllabi; and including disability issues or perspectives in course content and faculty development workshops.  Just as it is imperative to bring the subject matter and authors of formerly excluded groups into the classroom and canon, disability as a subject of study needs to be part of the curriculum. Teacher training can address ways of creating inclusive classrooms and curricula that are sensitive to both students and teachers with disabilities.
People with disabilities have been instrumental in creating many of the technologies we now take for granted—from the typewriter to hand held communication devices to speech recognition software.  CCCC encourages including people with disabilities fully as designers, users, and critics of technology.  For instance, online environments are central to the work of students, teachers, scholars, and professionals. CCCC is committed to accessible online environments, including making the CCCC website accessible, as well as working to teach others about ways to make their program and course websites fully inclusive.
“To support a wide range of research”––Disability Studies in Composition, Rhetoric, and Literacy Studies Scholarship
We acknowledge that disability studies enhances learning and teaching in college composition.  Learning about the history of the exclusion of people with disabilities enables a better understanding of issues of access and inclusion affecting all people, particularly excluded or marginalized groups.  
Disability studies seeks to understand disability in the contexts of history, culture and society.  Scholars study disability’s history of oppression, and extend insights gained from this history to other identity groups.  For example, in revealing the underlying operations of exclusion that affect all––in the teaching of writing, the production of discourses, and research in composition and rhetoric—disability studies examines how disabled people have been and might be educated; how notions of normalcy script social interactions, power institutions, and condition identity formation; how disabled people are excluded or included by physical and ideological environments; the ways disability is and has been popularly imagined and represented; how language and rhetoric shape attitudes toward disabled people; and how other identities such as race, class, or gender studies intersect with disability. 
Disability studies as it intersects with composition, rhetoric, and literacy studies has enlarged knowledge in our field. The critical lens of disability studies scholarship has produced new knowledge, for example, about variations of composing processes, alternative ways of working with students in the composition classroom or writing center, histories of oppression in education and literacy practices, theoretical explorations of queer and disabled subjectivity, and critiques of the exclusionary power of normate pedagogy.
“To promote professional development”—Supporting Teachers and Scholars with Disabilities
We acknowledge the right of teachers and scholars with disabilities to participate fully in the profession.  This means supporting them in the recruitment, hiring, promotion, and tenure process. It also means actively working to provide graduate students, adjuncts, and part-time scholars with disabilities the support they need to fully participate. We encourage members of this organization to work with their home institutions to eliminate discrimination and support the rights of persons with disabilities. 
CCCC will work to make its conferences fully accessible, and will disseminate model guidelines for inclusive practices to related organizations and conferences. This means making CFP processes, conference locations, conference presentations, and conference schedules fully accessible to those with disabilities. For example, we will provide alternate formats in the CFP process, make sure hotels are accessible, provide CART services and/or interpreters for members, and schedule the conference so there is ample time and space for all to fully participate.  
Conclusion
This document describes both concepts and processes that will move the organization beyond mere compliance towards a fully inclusive policy on disability. Its adoption will demonstrate CCCC's commitment to equal access and full inclusion of people with disabilities in writing classrooms, programs, and scholarship. Committing to full access and inclusion guarantees the rights of those with disabilities in our profession and classrooms and has the potential to energize practical and intellectual discussions regarding the spaces and places of CCCC. The Committee on Disability Issues in College Composition looks forward to sustained dialogue on these issues.
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Where Are Rhetoric and Composition Going?

Where are their heads at?
The Conference on College Composition and Communication (CCCC) is a professional organization dedicated to composition, pedagogy, and rhetoric in higher education. Its mission statement underscores knowledge, professional development for teachers, and literacy in the United States. These are traditional, straightforward aims, but when you examine the balance of attention paid at the main event of CCCC, the annual convention, several other concerns emerge.

Here is a listing of the 2006 conference, with a breakdown of sessions by topic. Some of the titles are surprising, but more so is the relative distribution of sessions. One might think that the topic “Basic Writing” would attract the largest number of sessions, but the Topic Index lists only six of them (“What to Do Next: Strategies for Helping Underprepared Students,” “Mainstreaming Basic Writing: Addressing Institutional Goals and Students’ Needs,” etc.). The next category is “Disabilities,” and it gathers twice as many (“Inventing [DIS]topia: Rhetorics of Un[DIS]iplined Agency,” “Not by Accident: Doing Something About Suffering,” etc.). [emphasis added]
“ESL and Generation 1.5” also collects 12 sessions (“American Academic Writing for ESL Graduate Students in Technical Fields,” etc.). But “Feminism, Gender, Sexual Orientation” dwarfs it with 30 entries (“Alternative Rhetorics: Postcolonial, Race, Womanist,” “Queering the Composition Classroom”; etc.). 

“Activist Rhetorics” lists 30 sessions as well, including “McCarthyism, Scapegoating, and Progressive Resistance: New Tensions, New Visions,” “Creating the Radical Center: Addressing Politics, Publics, and Pedagogies,” and “Wars With Words: Rhetorical Strategies for the Justification of War.” But what wins the attention race, with 71 entries, is “Race, Ethnicity, and Culture.” Among the titles: “Confronting Racism and Classism,” “Allying Against Institutional Racism: Teaching About Whiteness in Predominantly White Institutions,” and “Disturbing the Peace: Hip-Hop as Theory, Politics, and Pedagogy.”

Some of the entries receive duplicate listings because of their mixed content, but the balance of focus is clear. At the 4Cs, identity and politics are hot, the technical aspects of language and writing cool. I have no doubt that while many of these panel sessions were interesting and informative, many also ended up as tendentious exercises. But that’s another issue. 

From the perspective of people outside the composition establishment, the tilt away from basic writing matters looks troubling not because of problems with bias or politicization or personalization (the heavy racial and sexual identity focus), but because of legitimacy. Do composition/rhetoric experts really wish to ground their place on campus with disquisitions about racial and sexual identity? Do they really believe that people across the disciplines will take them seriously when they deliver talks on “Labor Power: Reclaiming Marxism as a Guide to (Rhetorical) Action”?


CFP for a special section of DSQ:  
Disability in the Undergraduate Classroom
This special section will feature writing about disability by undergraduate students. To put this important writing in context, the issue will also feature two-three scholarly essays by professors on teaching disability in the undergraduate classroom. Expected publication Fall 2008.

We invite students to submit papers and projects related to disability --including both traditional papers and multi-modal, online work.   A teacher may submit on a student's behalf if appropriate permission has been obtained from the student authors.  

We welcome student submissions on any disability related topics such as access, pedagogical or professional issues, disability identity and intersections with other identity categories, disability politics, history, culture, language, philosophy.  We will also consider fiction or poetry, with disability themes. Any genre of student work is acceptable––

• cultural commentaries

• book/film reviews 

• critical essays

• research writing

• analysis of disability representations in film, novels, or memoir

• personal narratives

• reflective writing

If you are planning to teach a disability related course this summer or fall or winter, consider working this call into your course and/or using your syllabus to invite students to submit their work.

For all selected student work, we will ask the teacher(s) to write a brief, accompanying

critical reflection of no more than 250 words, which can offer an explanation of the course and/or assignment, as well as some words about the piece itself and the experience of teaching disability to undergraduate students. We also invite longer scholarly essays by teachers on teaching a disability-themed undergraduate class. This special issue is intended to provide opportunities for student writing and articulate the many ways disability informs pedagogy, with particular focus on writing.

Deadline for submissions:  June 30, 2008

If you have questions, please contact the editors of this special section:

Amy Vidali <Amy.Vidali@cudenver.edu>

Margaret Price  <price.spelman@gmail.com>

Cynthia Lewiecki-Wilson  lewiecc@muohio.edu
DISABILITY STUDIES & RHETORIC/COMPOSITION BIBLIOGRAPHY

ABOUT THE BIBLIOGRAPHY

This bibliography certainly does not include all work done in the field. It is designed for those newer to the field and speaks to general connections of disability studies, rhetoric, composition, writing pedagogy, and discourse. The bibliography has three sections:

1. Rhetoric and Composition

2. “Seminal” Disability Studies Readings with Humanities Emphasis

3. Disability Statistics

For manageability, other important related work (in disability studies and feminism for example) is not included, though some of this is covered under #2. Also, note that only selected entries from Disability Studies Quarterly are listed as including all from this rich resource would overwhelm the bibliography: scholars should do their own search within this journal. Lastly, collections are marked with an asterisk (*) and often contain various resources within.

A future goal is to annotate important sources from this list.
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Mentor-Mentee Relationships: Food for Thought

adapted from various resources at: http://www.usc.edu/programs/cet/resources/mentoring/ 

If you are a Mentor...

· Identify the knowledge and talents you can (and can’t) offer mentees

· Articulate the benefits of being a mentor (to yourself!)
· Consider the time you have to spend as a mentor and do not over-commit

· Maintain confidentiality and be attuned to mentee comfort
· Expect mentoring relationships to change over time 

If you are a Mentee... 

· Identify the mentoring you want and need

· Consider your own skills, knowledge, and working style 

· Maintain confidentiality

· Consider obtaining more than one mentor and be prepared to revise (or end) mentoring relationships that cause more stress than support

Forming a Mentoring Plan

· How much structure is desired in the mentoring relationship? What level of formality is best?
· What’s the “agenda”? What issues is the mentee hoping to get feedback on? What is the professional-personal balance?
· What is the time frame? How often will mentor and mentee interact?
· What is the relationship of the mentor to other advisors (if involved)?
· What is the best way to communicate? (email/phone/in-person)
Research Questions & Directions

What are the barriers to publication in our field? What can we do about this, either among ourselves or more largely?

What edited collections should we be thinking about?

· How can we showcase the work we do in other venues (like SDS or in campus presentations)?

· Existing collections:
· Brueggemann, Brenda and Cindy Lewiecki-Wilson, eds. Disability and the Teaching of Writing: A Critical Sourcebook. Boston: Bedford St. Martin’s, 2007.

· Snyder, Sharon L., Brenda Jo Brueggemann, and Rosemarie Garland-Thomson, eds. Disability Studies: Enabling the Humanities New York: Modern Language Association of America, 2002.

· Wilson, James C. and Cynthia Lewiecki-Wilson. Embodied Rhetorics: Disability in Language and Culture. Carbondale: Southern Illinois University Press, 2001.

What publication venues are disability-friendly? What other venues might we pursue?

· have published on Disability Studies: CCC, College English, Rhetoric Review, Composition Studies, JAC, Text, Prose Studies, TCQ…
What online venues are available for publishing our research?

· Is Kairos accessible?

· Should we consider a DS-rhet/comp online journal? (what are the drawbacks?)

How can we make our research more accessible in terms of format?

· printed publications

· conference presentations

What are the critical research questions in our area at this time? What new work is coming from graduate students? (What are possible themes for a conference for our sub-field?)
What interest is there in reading groups for works in progress?

About Universal Design & Writing

Universal Design for Learning

Multiple means of representation, to give learners various ways of acquiring information and knowledge, 

Multiple means of expression, to provide learners alternatives for demonstrating what they know, 

Multiple means of engagement, to tap into learners' interests, offer appropriate challenges, and increase motivation.

“Universal design is the design of products and environments to be usable by all people, to the greatest extent possible, without the need for adaptation or specialized design.”

–Ron Mace

Universal Design Suggestions for the Writing Class

· Be clear about class expectations from the very beginning, so that students aren’t surprised by assessment, and so that they can discuss assessment with you before it ‘happens to them’ 

· Have students set and assess their own goals for learning—develop rubrics with students

· Clearly communicate the fact that Universal Design is not a free pass to submit work and to participate in whatever way the student chooses—students are expected to plan, consider and justify their choices, revise their work and reflect on their actions, and to develop the flexibility to succeed in multiple genres and in multiple forms of academic and professional writing

· Discuss genre conventions, grammar, and usage, so students understand writing’s many ‘rules’ 

· Scaffold activities towards large assignments so that students are enabled to continue the creative process rather than be saddled with the responsibility to begin it—this combats procrastination and plagiarism

· Do assignments and participate in activities with students
· Meet with each student individually as much as possible, and discuss ‘accommodations’ with every student at the beginning of the semester 

· Give students chances to comment on the class and thus to help plan it—ASK students 
· Choose physically accessible locations for your classes—if you have a choice, select rooms with desks/chairs that are movable rather than with fixed seats
· Make large-print copies of all materials available, post everything online

· Foster a self-awareness of how writing fits into your lifestyle, and ask students to do the same

· Offer credit for multiple forms of participation

· Step back & ask students to respond to one another’s work and assess it—this builds everyone’s critical faculties—likewise, ask students to talk back to their own work and assess themselves

· Give clear assignments and make prompts available in multiple forms

· Share authority in the classroom to promote and value interdependence

· Use active or kinesthetic learning—movement

· Offer students performative options, and focus on delivery/design as part of the writing process

· Get out of the class—link learning to public events and to culture
· Allow breaks during class
· Design collaborative work in multiple constellations—pairs, small groups, large groups, online synchronously and non-synchronously, etc.
· Be willing to offer instruction, and accept student work, at a distance
· Don’t be hyper-corrective—focus on content

· Consider using a tape recorder or MP3 recorder for comments on student papers—try different modes and allow students to choose modes of response

· Try to create opportunities to revisit work and trace patterns in their writing ‘development’ so that students can become reflective writers

· Plan for multiple revisions, endless revision, revision as the central activity of the class

· Make some writing private

· Allow students to ask questions or share ideas in class anonymously, or without speaking ‘out’—circulate note cards for students to write questions or comments

· Use online tools as well as in-class space

· Translate materials whenever possible—into other languages and mediums

· Have students take turns taking class notes on large flipchart paper, and then post the notes around the classroom for future reference—keep them up all semester—build running answers to pertinent and revisited questions 
· Make a serious effort to understand and welcome cultural differences
· Allow students to experiment with voice, genre, medium, delivery
· Push students to recognize and claim the embodied and en-cultured nature of composition—how they use their bodies as writers, how they are positioned in the world, in relationships and in communities, how these connections shift and change
· Talk about teaching with fellow teachers, and with non-teachers, so that you can develop reflexivity about your pedagogy
· Keep a teaching journal
· Be open to learning about disability as a political identity, and about Universal Design as a political movement, to keep the practice rooted to its origins

Talks at CCCC Featuring Disability Ideas and Perspectives, 2003-2007

compiled by Amy Vidali, 4.07

The inspiration for this compilation grows from a proposal for a Disability Studies SIG at CCCC (in progress). For this reason, sessions focusing explicitly on medical rhetoric and/or d/Deafness (for which there are already SIGs) are de-emphasized here. (This is not to imply that there is not overlap.)

I have compiled this list by looking through CCCC programs. As such, there are certainly sessions that I missed, as well as some that may focus on related issues more than disability. Please send corrections and ideas to amy.vidali@cudenver.edu.

This document begins with the most recent conference and moves backward to 2003.

CCCC 2007













Mouth Wide Shut: The Silencing and Voicing of Feminine Identity (B.05)

· Brad Peters, “Representing Disability and Sexuality: Eloquent Silences”
Person, Place, or Thing: Identity, Physical Space, Definition, and Boundaries in Studios (B.13)

· John Tassoni, “Outside, but Alongside, Integrated and Sometimes Against: Deep Mainstreaming Studios for Universal Design”
Illness, Disability, and the Composed Body (B.29)

· Lizabeth Rand, “The Creative Force of Words: An Analysis of Illness and Identity in Breast Cancer Narratives”
· Sara Pace, “Constructing ‘Literate’ Identities: Exploring ‘Listening,’ Writing,’ and ‘Speaking’ through the Lens of Disability Studies”
· Bess Fox, “Embodied Pedagogies”
From Exclusion to Inclusion: Mapping U.S. Rhetorics of Hybridity and Difference (C.20)

· Jay Dolmage, “Disabled Upon Arrival: Difference as Defect”

Cyber Self-Fashioning: The Opportunities and Limits of Constructing Identities through Information Technologies (C.32)

· Brandy Scalise, “Defining Non-(multi)literacies: Pedagogy, Information Technologies, and Students with Learning Disabilities”
Writing Bodies: Integrating (Dis)Ability into the Composition Classroom (C.35)

· Tammie Kennedy, “Complicating Diversity and Inequality Pedagogies: Incorporating Disability Studies into the First-Year Composition Classroom”

Speaking the Body: Marginalized Identities and Performative Rhetorics (D.12)

· Cynthia Lewiecki-Wilson, “Performative Rhetoric and Disabled Bodies: The Terri Schiavo Case”

Students with Disabilities: Creating Accommodations and Inclusion with the Composition Classroom (E.12)

· Andrea Greenbaum, “Nurturing Difference: The Autistic Student in Professional Writing Programs”
· Mashey Bernstein, “How I Learned to Hear in the World of the Deaf”
· Melody Wilson, “When One Door Closes: The Economics of Learning Disabilities in Adult Learners”

· Dale Katherine Ireland, “Using Student Learning Outcomes to Create Inclusion for Learning Disabled Students in Composition Classes”
Invisible, Stigmatized, Gifted, Warring: Representations of Autistic Identities” (E.26)

· Deirdre Mahoney, “Cognitive Disability, Invisibility, and Representation: Stories Worth Telling”
· April Mann, “Public Identities: Shifting Representations of Asperger’s Syndrome for Audiences On and Off the Autism Spectrum”
· Lynita Newswander, “A War Against Autism is a War Against Autistics! Autistics as Freedom Fighters”
Autism, Representation, and Identity (F.34)

· Paul Heilker, “Diseased, Disabled, or Diverse? Representations of Autistic Identities”
· Anthony Baker, “Autistic Identities Visualized: The Rewards and Limitations of Empathy”
· Ann Jurecic, “The Intelligence of Their Mistakes: Representing Neurological Difference in the Academy”
Writing to be Whole Again: Narrating Disability, Illness, and Trauma (G.08)

· Sabrina Starnaman, “Enabled Identity, Written Identity: Disability and Ethnographic Narrative in the Composition Classroom”
· Keith Dorwick, “Re-remembering HIV: Using Lore to Build a New and Less Traumatic Cultural Collective Memory for Gay Chat Space”
Writing and Overcoming: How Writing Adds Important Perspectives on Healing Others (G.24)

· Kim Ballard, “Post-Traumatic Stress Disorder and Writing: Metaphor and Reality in Rebuilding Identities”
Technological Writing Tools: From Imitation to Speech Recognition to Automated Writing Aides (G.28)

· Angela Meador, “Speaking the Text: Speech Recognition Software as a Writing Tool”
· Frank Hermann, “Automated Writing Aides: An Introduction”
Recording the Invisible Identity: The Rhetoric of Mental Health, Diabetes, and Touch (G.31)

· Kelli Custer, “Recording the Invisible Identity: The Rhetoric of Mental Health Records”
· Lora Arduser, “Spoiled Identity and the National Diabetes Education Program: A Rhetorical Analysis”
· Sigrid Streit, “Literacy and the Physical Body: The Use of Text and the Embodiment of Knowledge in a Wellness and Recreation Related Environment”
Creating Ourselves as Readers, Students, and Teachers (I.30)

· Amanda Espinosa-Aguilar, “Visible and Invisible Disabilities and the Writing Teacher”
Writing Bodies: Discursive Constructions of Disability, Health, Profession, and Public (L.02)

· Amy Vidali, “Writing (Student) Competence: Disability in Letters of Recommendation”

· Kimberly Emmons, “Accommodating Depression: Public Health Rhetoric and the Construction of Mental Health”
· Hannah Bellwoar, “Identifying the Student Body Through Health Texts”
Discriminatory Institutions and Resistant Identities (L.29)

· Jennifer Clary-Lemon, “Disabling Identities: The Metadisciplinary Space of Disability in Rhetoric and Composition Studies”
Usable Literacies: Rhetoric and Composition, (dis)Ability Studies, and Course (re)Design

· Matthew Bunce, “Affirming our Identities to Mobilize Our Futures: How Learning (dis)Abled Students Can (re)Strategize Their Composition Practices”

other related topics in 2007: audio narratives and multimodality (A.22); assessment and multimodality (B.10); altering identity via technology (D.26); healthy bodies and nations (P.03); ethnography and body modification (P.12).
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workshop: “’But There Aren’t Any Disabled Students in My Class’” 

Improving First-Year Composition: Stories from Three Research Projects (A.22)

· Kevin Garrison, “Text-to-Speech Software: Bridging the Gap between Visuality and Sound”
Patient No More: Autobiographical-Rhetorical Approaches to Disease and Disability (B.38)

· Brenda Jo Brueggemann, “Writing Mabel: A Rhetorical Exchange with ‘Ma Bell’”

· Laura Gray-Rosendale, “My Cancer, Myself: Some Musings on Identity”

· Cindy Linden, “Chronic Pain…’Sufferer”, ‘Victim,’ ‘Patient’?: A Dramatic Exegesis of (F)Actual Events”

Building Community on Campus for OCD/Asperger’s/NLD Composition Students: Assessment and Collaboration (C.28)

· Cheryl Olman, “Pervasive Developmental Disorders as They Relate to Reading, Writing, and Socialization in the Composition Classroom: A Functional MRI Assessment”
· Katherine Willis, “Classroom Politics of Autism Syndrome Disorder”

· April Mann, “The Structure of Accommodation: Asperger’s Syndrome in the Writing Center”
· Marcia Ribble, “Basic Writing Students with Autism in the Composition Classroom”
· Stephen Cormany, “Basic Writing Students with Autism in the Composition Classroom”
· Brandi Smith, “Classroom Politics of Autism Syndrome Disorder”
· Judith Spector, “Classroom Politics of Autism Syndrome Disorder”

Culture, Environment, Ability: How Narrative Shapes Past and Present (C.32)

· John Duffy, “Not So Much a Dragon, Not So Far as Mars: Toward a Rhetoric of Autism”
Working with Students with Intellectual Disability, the Emerging Civil Rights Issue of Academia: Composition Teachers Combine a Spirit of Advocacy with Accountability for LD Students in Our Writing Classrooms (D.15)

· Zack Hickman, “Ensuring Intellectual Access to the Process: The Coalition between Learning Disabled Students and Project-Based Writing”
· Patricia Dunn, respondent

Inventing [DIS]topia: Rhetorics of Un[DIS]ciplined Agency

· Wendy Chrisman, “[DIS]gusting and [DIS]placing: [DIS]ordering the [DIS]ability Hierarchy in Higher Education and Beyond”
· Michael Sasso, “[DIS]representations of [UN]reasonably Accommodated Selves: Self-Advocacy and the Composition of Competence by People with Psychiatric Disabilities”
· Marian Lupo, “’And then they stuck the wires to my head’: [DIS]identification, [DIS]association, and [DIS]integration of the Ego as Rhetorical Interventions”
Building Classroom Culture with OCD/Asperger’s/NLD Composition Students: Case Studies and Strategies” (D.39)

· Ellen Taber, “The Student in the Shadows: Asperger’s Syndrome and the Composition Classroom”
· Teresa Taber-Doughty, “The Student in the Shadows”
· Lorraine Genetti, “Making Better Teachers and Learners of Us All: Asperger’s Syndrome and Nonverbal learning Disorder4s in the Composition Classroom”
· Kim Freeman, “Curbing the Enthusiasm? The Challenges of Helping Students with Asperger’s Syndrome in the Composition Classroom”
Englishes Spoken here: Building Spaces for Language Diversity in Our Classrooms and Our Communities” (G.32)

· Jennell Johnson, “English Not Spoken Here: Disability, Identification, and Abjection”
Universal Design for Learning (UDL) in the Writing Classroom: Making Learning Accessible to All Students (H.22)

· Robbin Zeff, “Making the Most of Assignment Instructions: A Case Study in Applying UDL Principles to a First-Year Writing Assignment”
· Kristina Torres, “Universal Design for learning: A new paradigm for Teaching with Technology”
· Andrea Scarpino, “FAME Modules: A New Online Resource to Improve the Quality of Education for Students with Disabilities”
Invisible Papers, Invisible Challenges: Coaching College Writers with AD/HD (J.02)

· Sara Glennon and Lesle Lewis

Mobilizing Intersections of Difference in Composition Research, Teaching, and Activism (J.16)

· Cynthia Lewiecki-Wilson, “Intersecting Identities: Theories and Models of Inclusive (Dis)Composition”

· Jay Dolmage, “Intersecting Identities: Theories and Models of Inclusive (Dis)Composition”

· William DeGenaro, “Disability, Class, and ‘Million Dollar Baby’: The Possibility of Intersectionality”

other related topics in 2006: neural studies and composition (A.17); film, print, and embodiment (A.39); multimodality and software (D.04); the body and creative writing (TSIG.07); verbal/visual binaries (F.13); wounded storytelling (G.19); cognitive flexibility and multimodal learning (G.44); web accessibility (exhibit hall); error and eye movement (J.21).
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workshop: Disability and Access: Enabling the People, Technologies, and Spaces of Composition (MW.1) (15 participants)

Providing Access in the Writing Center: Specialized Tutor Training and Software (A.09)

· Sue Dinitz, “Changing Notions of Difference in the Writing Center”
· Jean Kiedaisch, “Changing Notions of Difference in the Writing Center”
· Benjamin Crosby, “Tutoring Deaf Writers”
· Tammy Conrad-Salvo, “Access in the Writing Center: Adaptive Technology for Everyday Use”
Women’s Voices Across Cultures: Creating a Contact Zone of Feminist Rhetoric (A.12)

· Anna Varley, “Ugandan Women’s Rhetoric in the Face of HIV/AIDS”
Working Hard for the Money: An Historical Examination of the Making of Literate and Productive Workers (B.01)

· Elizabeth Baldridge, “The Socially Incompetent: Learning Disabilities Defined in Relation to Work”
Coming in the Front Door: The Rhetorics of Institutional Access for People with Disabilities (C.19)

· Stephanie Kerschbaum, “The Invisibility of Disability in Diversity Rhetorics: Implications for Access”

· Amy Vidali, “Accessing the University, Denying Disabled Identity: Admissions Essays by Students with Disabilities”

· Jay Dolmage, “Composing Space: Disabling and Enabling Metaphors”

Connecting Access to Student Success: The Community College as the Golden Gate (C.34)

· Andrea Shanklin, “When the Gate Swings Open but No One Walks Through: Finding Themselves in the College Environment”
· Barbara Cooper, “The AD/HD Student and College Composition: Unlocking the Gate”
Critically Engaging Others: Pedagogical Encounters with Disability (D.03)

· Margaret Price, “Taking It Personally: Some Thoughts on Critical Pedagogy, Disability, and Identity”

· Cynthia Lewiecki-Wilson, “Between Empathy and Resistance: Critical Thinking and Writing About Disability”

· Deb Martin, “What’s Wrong with Normal? Disability, Normalcy, and Social Justice”
· Pushpa Parekh, “Voices of Difference: Migration Narratives and Discourses of Disability”
Access and Ownership for Deaf Students and Those with Visual Spatial Disorders and Aphasia (D.07)

· Kathleen Wood, “Deaf Writers Owning the Writing Community”
· Julie Neff-Lipplan, “Gaining Access to the Academy: Genre Theory and Visual Spatial Disorders”
· Marcia Ribble, “Opening the Golden Gates: An Issue of Access for Older Adults with Aphasia”

Reassessing Writing Assessment: Imaginative Course Design, Active Learning, and Alternative Technologies (D.08)

· Andrea Hermann, “’Look, Ma, No Hands’: Using Voice-Activated Software and Audio Technologies to Respond to Student Writing”
Opening the Golden Gates through Digital Innovation: Expanding Access for Students with Disabilities (D.26)

· Lory Hawkes, “New Federal Initiatives for ‘Fair and Equivalent Access’: Universal Design as Educational Opportunity”

· Christina Murphy, “Institutional Policies Re-examined: Creating Awareness to Restructure Educational Outcomes”
· Joe Law, “Accommodation in Action: Repurposing Writing Programs as Outreach Environments”
Translation Situations in Medicine and Among the Deaf (F.20)

· James C. Wilson, “Narrative Medicine: Bridging the Gap between the Medical and Social Models of Disability”
Learning Disabilities: Subjects of and for Writing Classrooms (G.06)

· Janet Gebhart, “Behind the Mask: A Dialogue about Reading Students with Learning Disabilities”
· Leah Johnson, “Behind the Mask: A Dialogue about Reading Students with Learning Disabilities”
· Melinda Erickson, “Unlocking a Gate: An Interdisciplinary Approach”
· Celest Martin, “Writing About Disability: The Experiential and the Representational”
Theory Wars, Post Theory or Theory in the Diaspora: Exiling Theory Outside the Walls of Composition and Rhetoric” (G.18)

· Paul Butler, “Access, Assimilation, Knowledge: The Violence of Post-AIDS Discourse”

Enacting Social Justice: Discursive Spaces where Disabilities are Named, Accommodations are Constructed, and Alliances Forged” (H.19)

· Wayne Peck, “Whole People, Full Lives, Community Literacy and Alternative Assistance Writing Programs”
· Brenda Hardin, “The Logic of learning: Securing Assistance by Negotiating Accommodations”
Normie Hegemony: Culture, Rhetoric, and True Life Adventures in the Land of the Neuro-typicals (I.22)

· Jean Kerns Miller, “The Culture, Rhetoric, and True Life Adventures of Autism”
· Charles Avinger, “The Culture, Rhetoric and True Life Adventures of Invisible Disability”
· Edith Croake, “The ‘Normie’ Response Need Not be Detrimental: How Can Faculty Support Affirmingly When Institutional Culture Will Not?”
Tools for Revising Our Own Teaching Practices: How Approaches to Universal Design in Teaching can Enhance Deep Learning (K.11)

· Corinne Arraez, “Technology and Universal Design: Deep Learning as a Daily Practice”
other related topics in 2005: multimodality and technology (C.06); technology and corporeality (E.25); multimedia and learning (K.34); psychiatry and adaptation (M.19).
CCCC 2004













Making Disabilities Matter: The Rhetoric of Learning Disabilities (C.23)

· Virginia Skinner-Linnenberg
· Daniel Linnenberg
Making Bodies Matter: Disability, Experience, and Accessing the Writing Classroom

· Amy Vidali, “Rhetorical Access for Students with Disabilities: The Unembodied Undergraduate Admissions Application”

· Margaret Price, “’You Can’t Imagine How Big a Star Is’: Disability and Experience in the Writing Classroom”

· Wendy Chrisman

(Re)Considering Disability (F.33)

· Nancy Reichert, “Of Cockroaches, Metamorphoses, and the Female Body: Identity Challenges for the Disabled Educator”

· Deb Martin, “The De-Composing ADA Statement: Investigating Social and Pedagogical Attitudes in Composition Course Syllabi”

Women Writing Teachers Reading Creative Nonfiction (I.04)

· Bronwyn Jones, “Hearing Voices: One Woman’s Awakening to America’s Mental-Health Crisis”

(Re)Constructing Academic Spaces for Differently-Abled Students (I.36)

· Cynthia Lewiecki-Wilson, “Disability (Difference) Matters: Disability Studies in Two Composition Classrooms”

· Jay Dolmage, “Disability (Difference) Matters: Disability Studies in Two Composition Classrooms”

· Michael Salvo, “Designing for Differently-Abled Bodies: Single-Sourcing Access to Information”

Is the Writing Classroom a “Level Playing Field?” Universal Design, Alternative Assistance Programs, and Metaphors that Construct Disability (K.32)

· Kareen Kuralt, “Designing a More Flexible Writing Course: The ‘Universal Design’ Model”
· Betty Freeland, “Applying Universal Design to First-Year Composition”
· Kimber Fendly, “Critiquing the Metaphors of Accommodation: Better Options for Constructing Disability”
· Chris Hamel, “Critiquing the Metaphors of Accommodation: Better Options for Constructing Disability”
What Do We Fail to Ask?: Redefining Disabilities (L.08)

· Rebecca Day, “Tutoring Writing with Deaf College Students”
· Gloria Monaghan, “High Achievers Who Are Really at Risk”
· Richard Hay, “Understanding a Disability: The Use of Sign Language to Teach Literacy”
Occasions of Urgency: And Permission to Write as if it Matters (N.13)

· Jane Stephens, “Putting a Face on AIDS in Africa”
Medical Matters: Narratives of Emergency First-Responders, Healing, and Disability (N.32)

· James Wilson, “Writing About Disability: Teaching Teachers, Science, and Medical Writers”
· Charles Anderson, “Composing Selves: In Search of a Healing Narrative”
· Stuart Brown, “The Rhetorical Uses of Narrative by Emergency First-Responders”
other related topics in 2004: authority and material bodies (C.24); healing, bodies and poetry (D.07); writing about bodies in first-year writing (E.20); eating disorders, Lacanian theory (G.01); multimedia and orality (G.13); relationship of bodies and confessional essays (J.18); distance learning and disembodiment (L.27); multimodality and intellectualism (M.11).
CCCC 2003













workshop: Better Serving your Students with Disabilities through Universal Instructional Design (MW.6) 

Disabilities in the Writing Classroom (A.15)

· Deb Martin, “Disability in the Composition Classroom: A Study of Constructed Difference”

· Kristin Lindgren
· Maureen Kravec, “Nonverbal Learning Disabilities in the Writing Classroom
Post September 11, 2001: Radical Relevance and the ‘Whole Left’ (H.14)

· Brenda Jo Brueggemann, “Squaring the Triangle: Disability in the English Classroom”
· Wendy Chrisman, “Squaring the Triangle: Disability in the English Classroom”
· Marian Lupo, “Squaring the Triangle: Disability in the English Classroom”
Dislocating Writing: The Influence of Home (Work) on Student Writers (J.16)

· Amy Vidali, “An (Un)Accommodating Home? Writing Expectations of Students with Disabilities”

“When They Take the Knife”: Surgical Transformations, Writing, and the Body (L.30)

· Mary Knatterud, “’Stirs the Culprit’: Surgical Invasion in Emily Dickinson’s Body (of Work)”
· Cynthia Ryan, “Beyond the Scar: Transforming Media Messages about Breast Cancer” 
· Laurie Cubbison, “Scar Tissue: The Body as Document”
Accessing Disability, Crippling Composition: Disability Studies and the Writing Classroom (M.4)

· Margaret Price, “Reading, Writing, and Resistance with/in Disability Studies”

· Michael Sasso, “Seeing Ears and Hearing Eyes: Disability Studies and the Reimagining of Composition Pedagogy”
· Robert McRuer, “Out in Public: Disability, Composition, and Cultural Studies”
other related topics: role of body art (165), relationship of technology and embodiment (J6); body awareness and creative writing (S2.19).
Resources 

(more to come on the SIG website!)
SIG-Specific Resources

· future webiste (not yet functional): http://clas.cudenver.edu/english/rhetoric-disability/ 
· DS SIG listserv
· to register, go to https://lists.uchsc.edu/cgi-bin/wa?INDEX and click on “DS_RHET-COMP” in the alphabetical list
· then email DS_RHET-COMP@LISTS.UCHSC.EDU to post.
· Amy’s website: http://carbon.cudenver.edu/~avidali/ 
CCCC-Related

· CDICC Charge from CCCC (also in this packet) http://www.ncte.org/cccc/gov/committees/all/123764.htm?source=gs
· NCTE/CCCC Policy Statement on Disability (also in this packet) http://www.ncte.org/cccc/resources/positions/126411.htm?source=gs 

Other Listservs

· Disability Studies in the Humanities (DS-HUM) listserv: https://listserv.umd.edu/cgi-bin/wa?SUBED1=ds-hum&A=1 

· Society for Disability Studies (SDS) listserv: http://www.uic.edu/orgs/sds/membership.html 

· WPA-L: https://lists.asu.edu/cgi-bin/wa?A0=WPA-L 

Teaching Resources

· syllabi for writing courses that integrate DS (by Brenda Brueggemann): http://people.cohums.ohio-state.edu/brueggemann1/Brenda%20Teaching.html
· introduction to Disability Studies course (from University of Washington): http://depts.washington.edu/disstud/lsj332.html
· syllabus for Topics in Disability Studies course (by Tobin Siebers and Margaret Somers): http://www.umich.edu/~uminds/Rackham%20580/Semesters/rackham580W05.html 
Access & Pedagogy

· Beyond Compliance: An Information Package on the Inclusion of People with Disabilities in Postsecondary Education: http://soeweb.syr.edu/thechp/BCCC_PACKAGE.HTML 

· DO-IT: Disabilities, Opportunities, Internetworking, and Technology (Univ of Washington) http://www.washington.edu/doit/
· self-paced web instruction: http://www.washington.edu/doit/Faculty/ 
· information about making websites accessible: http://www.washington.edu/doit/Resources/accessweb.html
· see bibliography for more on Universal Design
About You for the Website

I will email this out as well, but I’d like to get up information about all of us on the SIG website. In some ways this is a condensed CV, but it’d also be great if it could have some “personality.”
	Name
	

	School Affiliation
	

	Position/Title
	

	contact info & 
best way to contact
	


	Course titles that combine English Studies and Disability Studies (please also indicate level and if you are willing to provide a syllabus):


	Research area key terms and/or highlights (please focus on DS-related articles/pubs):



	Disability Studies service highlights (campus, national levels):



	Other



	Are you willing to mentor graduate students from outside your campus? Would you like to be mentored?
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